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qualitative data on per-
ceptions of impact of the
homework and parent
training would serve to
reduce administrators’
uncertainty about the
value of the curriculum
supplements. After fam-
ily life instruction and the
parents’ survey, a letter
was sent home with each
child who participated in
the pilot project inviting
parents to attend focus-
group discussions about
the curriculum. Once
again, parents who re-
sponded that they would
participate received a
telephone call to remind them to attend. 

Discussions with parents of students in
the experimental schools focused on over-
all attitudes toward the curriculum, the
impact of the homework assignments, sat-
isfaction with the homework assignments,
methods of increasing parental involve-
ment in school-based sex education and
suggestions for improving the program.
Similar topics were covered with parents
of students in the control schools, and the
moderator described the use of homework
assignments in other classes and invited
discussion of that approach.

We also held separate focus-group dis-
cussions for teachers of the experimental
curriculum and those teaching the stan-
dard curriculum in the control schools.
Topics discussed by teachers from experi-
mental schools were to include their over-
all satisfaction with the curriculum, the suc-
cesses and failures of the pilot program, the
teacher’s impressions of the impact of the
homework assignments and techniques for
improving the program. Similar topics
were covered in discussions with teachers
from control schools. As had been done in
discussions with parents, the moderator
described the homework assignments and
prompted discussion of their use.

All focus-group or interview sessions
were audiotaped. The moderator, the as-
sistant to the moderator and the family life
coordinator observed and took notes. Ver-
batim transcripts were prepared from the
audiotapes and used to conduct a content
analysis of the discussions according to
previously established guidelines.4

Results
Teacher and Student Participation
Five of the seven experimental teachers
completed their journals. These five indi-
cated that they had covered most or all of

lum, which consisted of 10 lessons to be
taught over 2 weeks. Before the surveys
were to be administered, notes were to be
sent to parents to inform them of the pro-
ject, to provide them with instructions as
to how they could review the survey at
their child’s school and to give them an
opportunity to withhold consent for their
child’s participation in the survey.

Teachers in all schools were assigned in
the usual way to present the curriculum,
and no teachers were given any special
training regarding the program. In the ex-
perimental schools, instructors were asked
to keep a journal indicating which lessons
had been covered during the course of the
program, when homework assignments
had been sent home, the number of as-
signments sent home and the number of
sign-off sheets returned. In control
schools, they were simply instructed to
teach the standard curriculum as de-
scribed in the curriculum guide. After the
experimental curriculum had been pre-
sented, students at both experimental and
control schools were asked to take the par-
ents’ survey home for their parents to
complete, and to return it to their class-
room teachers in a sealed envelope.

During the first week of the program,
parents of students in the two experi-
mental schools were invited to attend the
two-hour parent workshop on commu-
nicating with their children. A letter of in-
vitation was sent home with each student.
Parents were asked to return a signed
form indicating that they would be at-
tending the workshop. Those parents who
indicated that they would attend received
a telephone reminder on the day of the
workshop confirming the time and place.

A major setback in the project occurred
when, just prior to the first scheduled stu-
dent survey, the Board of Commissioners
voted, after a brief discussion, not to allow
the distribution of any survey instrument
to the children in the study. Elimination
of this component of the study meant that
no data were obtained from the primary
targets of the intervention—the children.
Thus, the only outcome data available
consisted of parents’ responses to the sur-
vey to be administered after presentation
of the curriculum. The result was that all
data were postintervention, thereby pre-
cluding any assessment of the initial com-
parability of the participants.

To mitigate the problem created by the
elimination of the before-and-after survey,
we decided to involve family life curricu-
lum teachers and parents of experimental
and control children in separate focus-group
discussions. It was hoped that in-depth,

the topics in the curriculum. The two re-
maining teachers failed to complete their
journals. One had been absent during
much of the time the curriculum was
taught, and did not indicate whether the
material had been covered in his absence.
The other gave no information.

Table 2 shows the percentage of students
in each teacher’s classroom who returned
the parental sign-off sheets. For the seven
teachers involved in the experimental
group, only one provided students with the
entire homework supplement (Teacher 1
in Grade 6), and she had a return rate of
96%. Overall, only 34 of the planned 63
homework assignments (54%) were ever
given to the students. For the 34 assign-
ments, 83% of the total number of students
who were enrolled in the class returned
signed sheets stating that the assignment
had been completed. These data suggest,
not surprisingly, that gaining the support
of the teachers is a key determinant of the
success of this type of program.

Parents’ Evaluation
•Postintervention survey. In all, 775 stu-
dents participated in the study: 274 stu-
dents in the experimental group and 501
in the control group. Each teacher received
a parents’ survey packet for each student
in his or her classroom. A total of 348 par-
ents (45%) returned surveys—172 (63%)
from parents of children in the experi-
mental group and 176 (35%) from parents
of children in the control group. A factor
analysis of the parent survey data, using
varimax and oblique rotations, helped us
to identify three factors affecting parents’
opinion of the curriculum: their “attitude
toward family life curriculum,” which in-
cluded five items and accounted for 11%
of rotated variance; “recency of commu-
nication,” which included 12 items and ac-

Table 2. Percentage of students in grades 5–8 who completed each
of nine family life education homework assignments, all by grade
and classroom teacher

Grade and 1 2 3 4 5 6 7 8 9
teacher

Grade 5
Teacher 1 (N=78) 73 79 79 91 91 86 na na na

Grade 6
Teacher 1 (N=71) 92 92 97 97 99 100 100 96 90

Grade 7
Teacher 1 (N=25) 40 28 40 36 32 na na na na
Teacher 2 (N=35) u u u u u u u u u
Teacher 3 (N=18) u u u u u u u u u

Grade 8
Teacher 1 (N=40) 38 88 90 63 50 55 50 na na
Teacher 2 (N=7) 100 100 100 100 100 100 100 na na

Note: na=not applicable. u=unavailable.


